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Preface

Composing in a Digital Age

“Digital Natives.” That’s the term frequently used to refer to your generation
of college students, you who have always read and written—communicated—
using digital media. Accompanying the technological developments that have
led to ubiquitous cell phones, satellite television, and the Internet are develop-
ments in the ways in which people actually create and circulate information.
With the growing accessibility of the Internet, increasing numbers of people
communicate their ideas and information about their lives through blogs, Face-
book, Twitter, podcasts, Reddit, and YouTube. Somehow, the flurry of their on-
line activities enhances their influence compared to that of people with little or
no access to technologies such as computers, Internet connections, and digital
and audio production equipment.

Given the demands and expectations of your digital generation, T/he New
Harbrace Guide: Genres for Composing, Third Edition, helps by guiding your
composing in today’s college, workplace, and community environments. 7%e
New Harbrace Guide will introduce you to or expand your knowledge of online
courses, web content, podcasts, video links, course-management systems,
PowerPoint presentations, and other kinds of electronic aids. Composing with
all these various media (multimedia composing) is here to stay. For example,
The New Harbrace Guide will help you understand the principles behind collab-
orating effectively with community-service agencies or businesses in order to
fulfill their expectations for research and writing; it will also help you conduct
scholarly collaborative projects via social-networking sites and compose in any
one of a variety of other, largely digital or multimodal situations. Understanding
these principles and practices will help you productively employ rhetoric—the
strategy of communicating persuasively—as you address and resolve problems,
whether those problems are social, academic, or work-related.

Key Features

The New Harbrace Guide distinguishes itself from other writing guides on the
market by its sustained focus on a rhetorical situation, one that establishes an
opportunity for using language to make change. Guidance on specific rhetorical

XV
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techniques is provided to help you shape your ideas into language that is best
suited for your audience and purpose, as well as most appropriate for the media
that are now routine for composing different kinds of writing. Thus this guide
to composing is theoretically sophisticated yet easily practical: you will come
to see the ways that using language purposefully (whether you’re writing or
speaking) is an integral part of your daily life, in and out of school. In addition,
this comprehensive and richly flexible writing guide includes a rhetoric, a re-
search manual, and a reader. Its key features include

¢ A Rhetorical Approach. By emphasizing rhetorical techniques that will
help you understand how to evaluate a rhetorical situation, identify and
respond to an opportunity for change, and address a problem rhetorically,
this introduction to rhetoric teaches principles that have empowered read-
ers, speakers, and writers for millennia—techniques that are transferable to
your other writing tasks, whether in school, the workplace, or the community.
Part 1 introduces you to the rhetorical principles that underlie all writing
situations and provides you with a basic method for using those principles
in the digital, print, and multimodal spheres of composing.

¢ A Guide to Genres and Persuasion. The principles outlined in Part 1
are also reinforced for each genre (memoir, profile, investigative report,
position argument, proposal, evaluation, critical analysis), with a featured
Writing Guide for composing persuasively. By following a demystified
step-by-step process, each Writing Guide breaks down composing into
manageable tasks that build toward a larger writing project. These Writing
Guides for each genre use simple, direct, and incremental advice to help
you create forceful, persuasive compositions.

e Integrated Multimodal/Multimedia Coverage. Your writing today
needs to take into consideration the most effective medium (print, digital,
verbal, visual, multimodal) for delivering your message. The New Harbrace
Guude supports effective twenty-first-century composing practices in Part 1
with a chapter on rhetorical success in a digital age that builds on the rhetor-
ical knowledge of media you bring to the classroom—ifrom text messages to
Facebook profiles to Internet searches and more—with multimodal examples
and guidance for each genre to help you choose when and how to use digital,
verbal, visual, and print media for various audiences, purposes, and situa-
tions. Identifying an Opportunity for Change, Writing in Three
Media, and Additional Assignments: Knowledge Transfer present a
number of multimodal possibilities for each genre.

In short, then, The New Harbrace Guide guides you through various compo-
sition processes and genres that will enhance your education as well as your
success in the workplace and your community.

Xvi | PREFACE



How Does the Book Work?

In this new streamlined edition, you’ll find many innovations (large and small)
that have helped to create a more user-friendly, portable, and easy-to-access
guide (both in print and through an online MindTap version).

¢ Colorful Tabs help you to locate quickly the information you need in the
book. Each chapter has a tab, color-coded by the part of the book where the
chapter is located. These tabs can be seen at the top of the page and when
you flip through the book.

¢ Color-Coded Writing Guidance uses purple for advice on creating
effective introductions, green for advice on creating coherent bodies of text
for your writing projects, and blue for advice on conclusions. You’ll find this
in the annotated essay example in each chapter in Part 2 and in the corre-
sponding Writing Guides in each chapter.

¢ Writing Guides in each chapter in Part 2 provide step-by-step guidance
for creating effective compositions. To locate this information more easily, a
new tab runs down the entire page so you can easily locate the Writing
Guides in each chapter.

¢ Marginal Glossary Definitions for rhetorical terms are placed next to
the term for easy reference.

¢ Marginal Cross-References to other parts of the book are provided where
a refresher—or additional information—on particular topics might come in
useful.

What Will You Find Online?

MindTap® English helps you stay engaged with real-world writing assign-
ments and motivated by information that shows where you stand at all times—
both individually and compared to the highest performers in class. MindTap®
English eliminates the guesswork, focusing on what’s most important to your
instructor with a learning path designed specifically by your instructor and
for your English course. Improve your college writing and research skills with
built-in tools, such as a professional tutoring service, a database of scholarly
sources and interactive videos to support your research papers, a dictionary,
and tools to keep you organized and on track.

¢ Additional Online Readings are available if you would like to explore
topics further, see additional examples, or use vetted and trustworthy
sources for your research.

¢ Grammar and Usage Resources appear in an online handbook and a
glossary of usage.

PREFACE
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What Is a Rhetorical Approach?

The book has been carefully designed with many practical, specific tips as well
as step-by-step guidance so that you can respond strategically and effectively
to your writing assignments in your first-year composition course. That said,
The New Harbrace Guide has also been designed to help you develop skills you
can transfer to other rhetorical situations, whether you find yourself writing for
another class, for a social or civic setting, or for the workplace.

As you get started with The New Harbrace Guide, you’ll notice that Part 1,
Entering the Conversation, introduces you to the rhetorical principles that
underlie all writing situations and provides you with a basic method for using
those principles. You’ll also notice that many of the examples in Part 1 are by
students, to reinforce that none of these skills is beyond your reach as a first-
year student.

» Chapter 1, Understanding the Rhetorical Situation, focuses on under-
standing writing as an opportunity to create change. This is the most powerful
part of answering the age-old question: Why write? Through analyzing strate-
gically your rhetorical context you will understand better when and how your
writing can create a change of heart, mind, or action. Analyzing the
Rhetorical Situation prompts also occur throughout the book to guide you.

» Chapter 2, Responding to the Rhetorical Situation, focuses on persua-
sive writing. When you understand how writing can change you and your
audience, you will be better able to recognize when purposeful writing de-
livered in any of its forms is the best, most persuasive response to a rhetor-
ical situation. Examples of persuasive writing in a variety of media help
make concrete the principles of persuasion (commonly referred to as ethos,
logos, and pathos). These principles are part of the guidance in each of the
assignments in this book.

o Chapter 3, The Writer as Reader—new to this edition—provides a foun-
dation for reading both critically and rhetorically and for using the skills of
synthesis and analysis that are required in college writing and beyond. This
new chapter shows how analyzing what you read rhetorically is helpful both
in understanding what you read and in providing an opportunity for writ-
ing and for creating those broader thinking skills that are embedded in per-
suasive writing practices. Rhetorical reading also assists you in conducting
research in college and in life on those occasions when you bring sources
together that must be weighed, reflected on, explained, and often chal-
lenged. Tips for Researching for each genre (Researching a Memoir,
Evaluation, Profile, Position Argument, and so forth) and for Using
Synthesis and Analysis are also included in each of the assignments in
this book.
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e Chapter 4, Rhetorical Success in a Digital World, gets us back to where
we started at the beginning of this Preface, the idea that as “digital natives”
you are part of a brave, new world of writing. Chapter 4 helps you identify
and analyze the rhetorical elements of multimedia compositions and recog-
nize when multimedia is part of a fitting response. Today, choosing a medium
that effectively reaches the audience you hope to change is part and parcel of
being a successful citizen of the world, and this emphasis is reflected in all the
assignments included in this book.

Why Focus on Genres and Media?

Examples, examples, examples. We all learn best when the desire to create a
change is married to an example of how to do it. A genre is a type of writing
with identifiable characteristics that have emerged over time. The assignments
in provide
eight writing projects anchored in the fluid concept of a genre (such as mem-
oir, position argument, critical analysis, etc.), each chosen because it exercises
specific skills that should be helpful as part of your toolkit for responding to
a broad range of writing situations. The strategies you use to create a memoir
(storytelling or the use of poignant personal examples) might find their way
into a position argument and vice versa. To say you are writing one genre or
another is to identify the primary purpose and social context for your writing
and your audience—especially since no single genre limits the rhetorical strate-
gies you can employ in response to a rhetorical opportunity for change.

These chapters have been restructured and streamlined, breaking down
the writing process into incremental steps that are straightforward and man-
ageable. Each chapter includes

¢ Identifying an Opportunity for Change at the beginning of the chapter
with advice on a consideration of the visual, audio, digital, and print options
for each genre.

e Plentiful Examples beginning with a “micro” example of a subtype of
the genre (such as a food memoir, a public service announcement, or a film
review) in the new Genre in Focus section and an annotated example—
often by a student—in the new sections on Reading Rhetorically. These
examples help you identify the Key Characteristics of that genre and
provide guidance on Using Synthesis and Analysis. Additional exam-
ples can be found in MindTap, the Thematic Reader, and the Writing in
Three Media examples in each chapter.

¢ Step-by-Step Writing Support for each of these eight chapters provides
tips for research in that genre, helps you develop a topic, and guides you in
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identifying your rhetorical audience and purpose. The Writing Guide
breaks down into manageable tasks specific guidance on writing persua-
sively and walks you through writing a strong introduction, a well-supported
body, and a meaningful conclusion.

e Revision and Editing Support takes you from your first draft to what
will become your final paper or media project. Each Writing Guide in-
cludes guidance for revision, your own as well as your peers’. You may find
yourself required to evaluate the writing of a fellow student (“peer”), or you
might want your peers to advise you on your own work. To that end, you
will find a section titled Revision and Peer Review. You will also find a
Grammar in Context feature to help you and your peers revise and edit
your drafts. A full handbook and glossary of usage are available through
MindTap.

¢ Knowledge-Transfer Assignments will also help you recognize the spe-
cific ways your academic assignments prepare you for composing in other
contexts (work and community) as well as in different print, visual, audio,
and digital media.

Finding Your Writing Process

Your writing process is as individual as you are. You may be a writer who espe-
cially likes composing the first draft—by hand or keyboard. Maybe you enjoy
the tactile sensation of writing with a gel pen on a yellow legal pad or the fric-
tion of moving a felt-tipped pen across pulpy paper. Maybe you draft at your
computer, entertaining yourself by connecting particular fonts with particular
ideas in your draft.

Or maybe you’re one of those writers who is relieved when she finishes a
draft so that she can use her energy to work with and against that draft. You may
like to print out your piece, sit back in a comfortable chair, and read it line by
line, penciling in new sentences, crossing out entire sections, fiddling with your
word choice, and drawing arrows to reorganize your paragraphs. However you
write and revise, you’ll want to find a way to enjoy polishing your writing until
you’re proud to submit it. As internationally known writer Susan Sontag put it:

You write in order to read what you’ve written and see if it’s OK and,
since of course it never is, to rewrite it—once, twice, as many times as it
takes to get it to be something you can bear to reread.

—Susan Sontag, “Directions: Write, Read, Rewrite.
Repeat Steps 2 and 3 as Needed.”
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For writers like Sontag, the enjoyment they get from rereading their revised
work is the best part, whether or not they send it on to someone else to read.
Whatever your process, Part 3, Processes and Strategies for Com-
posing, provides a number of tips that could save you time and strengthen
your writing practice. Chapter 13, From Tentative Idea to Finished Project,
includes examples for getting started if you’ve hit a writing block as well as
for writing a thesis statement, creating a structure for your writing, drafting,
revising, and editing. In Chapter 14, Rhetorical Methods of Development,
you’ll find examples of additional strategies for developing skills in narrative,
description, definition, exemplification, comparison-contrast, classification and
division, process analysis, cause-and-effect analysis, and argument. You’ll also
find these methods cross-referenced in the margins of the text when one of
these rhetorical strategies is particularly useful for a particular assignment in
Part 2. Taken together, these two chapters provide additional support for suc-
cessful composing to be used as needed as you develop your writing process.

A Value Proposition

Of course, textbooks are expensive. What is the “value proposition” that makes
The New Harbrace Guide worth it? In addition to the specific writing advice,
The New Harbrace Guide includes a Guide to Research, a Thematic Reader,
and unparalleled digital support in MindTap. The added value of MindTap
includes the text itself online—with enhanced media support for your learning
and writing—as well as additional online readings and an online handbook. For
research, you’ll find EasyBib and Questia in Mind Tap—premier tools for re-
searching sources and formatting your research papers.
presents research as an effective way of
responding to certain rhetorical opportunities, rather than as a set of rules and
requirements. Guidance is provided on developing a research question, and
because different research questions require different research methods, The
New Harbrace Guide includes coverage of library, online, and field research.
In addition, you’ll find help reading sources critically as well as summariz-
ing, paraphrasing, and quoting sources. The New Harbrace Guide also includes
two separate chapters—with sample papers—on formatting papers in styles
for MLLA (Modern Language Association) according to the eighth edition
of the MILA Handbook (2016) and APA (American Psychology Association).
Research can be daunting, so The New Harbrace Guide continues to focus on
the ways students experience the research process by including Tricks of the
Trade tips from fellow students throughout these chapters.
Part 5, A Thematic Reader, includes readings and themes, contemporary
and thought-provoking clusters, that will appeal to your interest in analyzing
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yourself and the world around you. We have returned to popular themes such
as Food and the (Cultural) Experience of Taste (Chapter 21), The Millen-
nial Generation (Chapter 22), and Taking Up (Public) Space (Chapter 23),
while introducing new ones that reviewers have embraced, addressing issues
such as race in Whose Lives Matter? (Chapter 24) and science in STEM vs.
STEAM (Chapter 25). The readings can be used as additional examples for
each genre or as topics for your research. Assignments are included so that you
can use these readings as the basis for writing in a particular genre or to con-
nect writing to making a change in your community. More readings on each
topic are available online on MindTap.

What Does This Mean for You?

So far, I've been telling you about all the ways that this Guide will support your
academic writing, the kind of writing that too often intimidates new college
students. But you shouldn’t feel intimidated; after all, you’ve been writing al-
most all your life. When you were a small child, you grabbed crayons, felt-tip
markers, or chalk and wrote on whatever surfaces you could find: paper, color-
ing books, sidewalks, chalk boards, table tops, walls, lampshades. As you think
back on your earliest memories of composing, keep in mind the process of
composing that you practiced then. You gathered up your materials and set to
work. The entire process—from start to finish—was simple, often fun. Like the
human animal you are, you were marking your territory—leaving messages for
the people who entered your world. Award-winning author Joyce Carol Oates
cannot recall a time when she wasn’t writing:

Before I could write what might be called human words in the English
language, I eagerly emulated grown-ups’ handwriting in pencil scribbles.
My first “novels” . . . were tablets of inspired scribbles illustrated by line
drawings of chickens, horses and upright cats.

—Joyce Carol Oates, “To Invigorate Literary Mind,
Start Moving Literary Feet”

Like the writing you did as a child, let college composing be satisfying,
even when it isn’t always fun, let alone easy. The process might at times
seem demanding, but the results are often exhilarating, something you’re
proud of. If that weren’t the case, you wouldn’t worry about writing well
or care what your teacher thought of your writing. Perhaps the best way to
make composing a pleasurable activity is to build on what you already do
well and enjoy as you write. Use this book as your guide as you fulfill your
assignments for this class—it is designed to do that—but also use the book
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to discover the skills you already have and use them as you prepare to write
outside of class.

For writers like you, the enjoyment you get from writing may be learning
to develop your thinking into clear words and images, submitting your essays
to instructors who respond with proof that they’ve actually read your words, or
transforming your ideas into a multimedia message for your friends. Writing
doesn’t require any one specific satisfaction but often calls up many overlap-
ping ones. Here’s hoping that your college writing launches your thinking, cre-
ativity, and intellectual curiosity as you write your way through college and on
into the workplace and community.

For Instructors: A Note about
Online Course Materials

MindTap® English for Glenn’s The New Harbrace Guide: Genres for
Composing, Third Edition, engages your students to become better think-
ers, communicators, and writers by blending your course materials with con-
tent that supports every feature of the writing process.

e Interactive activities on grammar and mechanics promote application to
student writing.

¢ An easy-to-use paper management system helps prevent plagiarism and
allows for electronic submission, grading, and peer review.

¢ A vast database of scholarly sources with video tutorials and examples sup-
ports every step of the research process.

e Professional tutoring guides students from rough drafts to polished
writing.

e Visual analytics track student progress and engagement.

e Seamless integration into your campus learning management system Keeps
all your course materials in one place.

MindTap lets you compose your course, your way.

The Instructor’s Manual for Glenn’s The New Harbrace Guide:
Genres for Composing, Third Edition, includes detailed sample syllabi
and chapter-by-chapter suggestions for using the guide in your classroom. The
detailed syllabi comprise three annotated course plans that can be followed or
consulted when teaching with this text in programs that focus on academic
writing, writing in the disciplines, or service learning. Activities, exercises, and
journal-writing prompts are provided for each class meeting, along with sug-
gested goals and materials for instructors to review.
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Praise for The New Harbrace Guide:
Genres for Composing

It’s the best treatment of rhetoric I've seen in any text in 8 years of teaching.
—Justin Jory, Salt Lake Community College

The ‘*knowledge transfer’ sections highlight re-purposing possibilities for projects to be
delivered to different audiences with multimodal opportunities. This is an attractive feature.
—Jerry Peterson, Utah Valley University

Quite honestly, the best outline/guide structure | have seen yet in a text.
—Jamie Sadler, Richmond College

| like the student friendly language and step-by-step guidance.
—Tyler Farrell, Marquette University

| really like the reorganization and condensing in this new version.
—Beth Sherman, San Diego State University

User friendly. Current. | like the structure!
—Anna Maheshwari, Schoolcraft College

| really liked the focus on rhetorical situations as opportunities for change. | think that is a
great emphasis for helping students understand the importance of writing well for different
audiences and purposes.

—Craig Bartholomaus, Metropolitan Community College

The book takes a rhetorical stance to writing, offering students clear advice for how several
different genres can be rhetorically persuasive.
—Jeremiah Dyehouse, University of Rhode Island

This book makes critical thinking relevant to students.
—Krysten Anderson, Roane State Community College
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PART ONE Entering the Conversation

GUIDE TO IDENTIFYING
THE ELEMENTS OF ANY
RHETORICAL SITUATION

As you enter any rhetorical conversation—from friendly text-
ing to college papers to business presentations—consider
the elements of the rhetorical situation to help you shape
a persuasive message.

Maartje van Caspel/Getty Images

e Opportunity Identify the opportunity for change that encourages you to enter the
rhetorical situation. Ask yourself: What is it that tugs at me? Why do | feel the need to
speak, write, take a photo, share an image? What attitude, action, or opinion do | want
to change?

e Purpose Connect the opportunity for change with your purpose (and then your audi-
ence). Ask yourself: What can | accomplish with rhetoric? How do words or visuals
allow me to respond to this opportunity?

e Audience Knowing that your purpose is to stimulate change in a specific audience,
carefully consider the character of that audience: Who are its members? What opinions
and values do they hold? And, most important, how might they help you address or
resolve the problem?

e Stance The success of your message often depends on the attitude you project
toward your topic and your intended audience. A respectful tone toward your topic and
audience is often the most effective.

e Genre Each genre is distinguished by well-established yet flexible features and format-
ting, so determine what form will best convey your message—an academic essay or
evaluation; a memoir, report, proposal, profile, résumé, letter, or review. The genre you
choose should not only fulfill your purpose but also be familiar to your audience.

e Medium Your choice of materials and medium—spoken or written (perhaps with addi-
tional visual elements)—depends on the elements of the specific rhetorical situation,
especially the ability of your audience to access that medium.

2
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Understanding
the Rhetorical
Situation

The prime characteristic of the rhetorical situation is identifying an opportunity
for change.

. ®
[M N dTa p Understand the goals of the chapter and complete a warm-up activity onIine.}

™ RHETORIC SURROUNDS US

Too often, the word rhetoric implies empty words, manipulation, decep-
tion, or persuasion at any cost. But rhetoric and rhetorical situations are fre-
quently neutral, often positive. They are everywhere—as pervasive as the air we
breathe—and play an essential role in our daily lives as we work to get things
done efficiently and ethically.

Rhetoric is the purposeful use of language and images. That definition
covers a great deal of territory—practically every word and visual element you
encounter every day. But it’s the word purposeful that will guide you through
the maze of words and images that saturate your life. When you use words
or images to achieve a specific purpose—such as explaining to your instruc-
tor why you must miss class—you are speaking, writing, or conveying images
rhetorically.

rhetoric commu-
nication to achieve
a specific purpose
with a specific
audience
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rhetorical
opportunity the
issue, problem, or
situation that moti-
vates the use of
language to stimu-
late change

[ AcTIVITY |
Your Writing Experience

Take a few minutes to list the kinds of writing you do every day. Include all instances
when you write down information (whether on paper, whiteboard, chalkboard, smart-
phone, tablet, or computer screen). Beside each entry, jot down the reason and
audience for that type of writing. Be prepared to share your answers with the rest of
the class.

@ IDENTIFYING AN OPPORTUNITY
FOR CHANGE

Every time an issue, problem, or situation motivates you to write or speak,
you have identified a rhetorical opportunity, an occasion to make change
through language, whether visual, written, or spoken. For instance, by asking
a question, your instructor creates an opportunity for change in the classroom
(usually a change in everyone’s understanding). Similarly, if your company
wants to grow its online business, it will need to update its website and online
marketing plan—through language. And if you and your friend have argued,
you might not want to put your feelings into writing; you might want to phone
to say, “I’m sorry.” These rhetorical opportunities all call for the kinds of
change that language can make possible.

Unless you perceive something as an opportunity, you cannot respond
to it. In other words, something needs to stimulate or provoke your interest
and call for your response. When you take an essay examination for an Amer-
ican history midterm, you might be given the choice of answering one of two
questions:

1. The great increase in size and power of the federal government since the
Civil War has long been a dominant theme of American history. Trace
the growth of the federal government since 1865, paying particular
attention to its evolving involvement in world affairs and the domestic
economy. Be sure to support your analysis with relevant historical
details.

2. Compare and contrast the attempts to create and safeguard African Amer-
ican civil rights in two historical periods: the first era of reconstruction
(post—Civil War years to the early twentieth century) and the second era
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of reconstruction (1950s to 1970s). Consider government policies, Afri-
can American strategies, and the responses of white people to those
strategies.

If you are lucky, one of these questions will spark your response and engage
your intellectual energy. Think of every college writing situation as a rhe-
torical opportunity for you to use language in order to resolve or address a
problem.

[ AcTIVITY |
What Is an Opportunity for Change?

Decide whether each problem listed below is also a rhetorical opportunity for
change. Be prepared to share the reasoning behind your responses with the rest of
the class.

e The Internal Revenue Service is charging you $2,000 in back taxes, asserting
that you neglected to declare the income from your summer job.

e Your college library has just sent you an e-mail informing you that you’
re being fined for several overdue books, all of which you returned a month
ago.

e After Thanksgiving dinner is served, your brothers and mother resume their
ongoing argument about U.S. politics: health care, the wars, and the
economy.

¢ In the student section at the football stadium, some fans throw empty soda
cans, toss beach balls, boo the opposing team, and stand during most of the
game. You're quickly losing interest in attending the games.

™ DECIDING TO ENGAGE

The most important feature of any rhetorical opportunity is the writer or
speaker, who believes that language (spoken, written, visual) can bring about
change. If you witness a car accident, for example, you are an observer; you
may decide to volunteer to testify about it and thus engage in the opportunity
as a speaker. If you identify an old friend from a newspaper photograph, you
may decide to e-mail him. You might hear a song and decide to perform it and
post a video of your performance on YouTube. Or you might decide to begin
introducing yourself to people participating in an online video game. Whatever
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writer someone
who uses language
to bring about
change in an
audience

CHAPTER 1 UNDERSTANDING THE RHETORICAL SITUATION | ©

Copyright 2018 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part. WCN 02-200-203



c
2
-

©

=)
=
(70}
©

($]
=

(o)
-

(0]
e
o

message the main
point of information
shaped to influence
an audience

audience those
who receive and
interpret the
message of a
communication

the opportunities are and however they are delivered (whether spoken, printed,
online, or in some other way), you can decide how or whether you want to act
on them.

Every day, you encounter dozens of rhetorical opportunities to make
a change by engaging with language. If your good friend applies for and
gets the job of her dreams, you have an opportunity to engage with a
response. How will she know that you are happy for her unless you send
her a congratulatory card, give her a phone call, invite her to a celebratory
lunch—or all three? The death of your neighbor creates an opportunity to
respond with a letter to the family or a bouquet of flowers and an accom-
panying condolence note. A friend’s illness, an argument with a roommate,
a tuition hike, an essay exam, a sales presentation, a job interview—these
are all opportunities for change through spoken or written words or with
visuals.

[ AcTIVITY |
To Engage or Not to Engage

1. Describe a time when you identified an opportunity to address a problem but
either did not respond at all or did not respond well. If you could do it over, how
might you respond? How would you take into consideration each element of the
rhetorical situation in order to come as close to persuasion as conditions
allowed?

2. Describe a rhetorical opportunity to which you felt compelled to respond.
Describe the features of the rhetorical situation and how you took them all
into consideration in your response. Share your response with the rest of the
class.

As the writer or speaker, you engage the opportunity with a message that
includes content you have shaped in a way that stimulates change (Figure 1.1).
What information must you include to teach, please, and change your
audience, those readers, viewers, or listeners you are trying to influence with
your message? Consider the message in the release of posters for Star Wars: The
Force Awakens (Figure 1.2, p. 8).
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Figure 1.1 The writer must design the message so that it reaches the intended audience, whether it is
delivered verbally, orally, with images, in print, or digitally.

. ®
[M N dTa p Interact with the Rhetorical Triangle online. }

CHAPTER 1 UNDERSTANDING THE RHETORICAL SITUATION ‘ 7

Copyright 2018 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part. WCN 02-200-203



c
2
-

©

=)
=
n
©

($]
=

(o)
-

(0]
e
o

8

The Force Awakens // NOVEMBER 4, 2015

b
k]

©
=
i)
B
2
=)
S
©
o
S
=z
©
S
P
i=]
k=]
2
2]
=
)
c
2
a
g
k)
=
]
I
k=]
o
o]
=
£
%
]
S
E
=]

>
=
<
e
E
3
3
3
o
<

Figure 1.2 Star Wars: The Force Awakens Character Posters Revealed.

See stunning new images of Rey, Leia, Kylo Ren, Han Solo, and Finn!

Star Wars: The Force Awakens is almost here—and now you can get an up-close
look at the film’s classic and new characters.

The official character posters for Rey, Leia, Kylo Ren, Han Solo, and Finn were
revealed today, featuring powerful portraits and a striking design motif. Rey holds
her staff defiantly; Leia confidently peers through a data screen; Kylo Ren’s
lightsaber crackles; a grim Han Solo holds his blaster at the ready; and Finn looks
stoic with a blue-bladed Jedi weapon.

Carrie Fisher, Daisy Ridley, and John Boyega each revealed their own posters via
Twitter and Instagram. Take a look at their posts and check out the full posters below!

Stay tuned to StarWars.com for more on Star Wars: The Force Awakens, coming
to theaters December 18, 2015!

StarWars.com. All Star Wars, all the time.

With museum exhibitions, television commercials, trailers, and spoilers, the
creators of Star Wars: The Force Awakens are leveraging the features of the rhe-
torical situation for the explicit purpose of stimulating worldwide ticket sales.
Online, the Star Wars website features the latest news (global and national)
about the film, as well as updates on its progress, the characters, and the actors
themselves. There is an online community, which features photographs of its
members when they meet f2f (face to face), as well as background on the vari-
ous characters and the history of the saga itself.
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But to stay as wildly successful as it already is, the franchise needs to
deliver its message in other media as well. Online, televised, and print news
sources are featuring controversies surrounding the much-anticipated film:
CNN asks, “Does the ethnically diverse cast mean the film is ‘anti-white’?”
Print newspapers and magazines carry stories on the film, with accompanying
visuals; television features an animated Szar Wars program and Star Wars adver-
tising introducing young boys playing with light sabers. The franchise has also
pushed its message into retail, with tie-ins of books, comics, toys, games, post-
ers, apps, costumes, and even Star Wars themed events at the Disney parks. The
creators are purposefully sending their message to a broad audience, composed
of people of all ages, races, cultures, and nationalities, long-time and new fans
alike. The message is that everyone and anyone should see Star Wars: The Force
Awakens—because they will love it.

@ ANALYZING THE ELEMENTS OF THE
RHETORICAL SITUATION

When you decide to engage a rhetorical opportunity, understanding the ele-
ments of the rhetorical situation helps you shape the content of your mes-
sage to enhance your chances of changing your audience’s attitude, action, or
opinion. Creating change through language is not about overpowering your
audience or winning an argument. Rather, creating change involves under-
standing the rhetorical situation you are entering. Before speaking or writing,
taking the time to analyze the elements of your rhetorical situation is a first step
in discovering what you might say or write.

Opportunity What is the occasion? What has motivated you to engage in
a rhetorical opportunity for change?

Purpose How might your message change your audience in some way?
What do you want your language to accomplish? What action do you want
to occur because of what you compose?

Audience To whom are you writing (or speaking)? What is your rela-
tionship to the person or group of people? After all, you will direct your
writing, speaking, or visual display to a specific audience in an attempt to
change some opinion, attitude, or action.

Stance How do you view your message and its recipients? Your attitude
toward your audience and topic is revealed through your word choice and
tone and can be positive, negative, neutral, reasonable, unreasonable, or
something else.
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